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The committee convened in person on September 19, 2014 and February 13, 2015 at NEA Headquarters and virtually on November 16, 2014 and March 8, 2015.

Charge:  Examine the systematic connections between high standards, student assessments and improving educator practice, identify best practice and policies that support student learning, and provide recommendations on NEA policy and work, as appropriate.

Given the scope of the charge, staff presented an overview as to the current landscape of state standards, assessments and improving educator practice in order to set the foundation of the committee’s work.
The committee reviewed and discussed reports and NEA policies related to student assessments in order to inform our discussion:
1. “Accountability for College and Career Readiness: Developing a New Paradigm”   

https://edpolicy.stanford.edu/publications/pubs/1257  

2. “Creating Systems of Assessment for Deeper Learning”     

https://edpolicy.stanford.edu/publications/pubs/1075
3. What Schools could use instead of Standardized Tests

http://www.npr.org/blogs/ed/2015/01/06/371659141/what-schools-could-use-instead-of-standardized-tests
4. NEA Resolutions (2014-15)  B-66 & B-67  

http://www.nea.org/resolutions 
5. State by State Interactive Map of Assessments
https://www.google.com/fusiontables/DataSource?docid=1eC3dsQIweV8oy9QHAyPX_0SVVUPyiejgfF0aS7SX
In order to guide the discussion, the committee also reflected on the following questions:  
1. Think about how your district’s implementation of college- and career-ready standards helped you (or did not help you) and/or your colleagues to improve their practice.  Did your district offer comprehensive professional development or other support to help with implementation and teaching practice related to college- and career-ready standards?
2. Think about how data from state and local student assessments helped you (or did not help you) and/or your colleagues to improve their practice.  Did your district/state offer comprehensive professional development or other support to help use student data to inform educator practice?
3. What is the purpose of assessment?

4. Are we testing subject matter content, or thinking, or a combination of both?

5. How should we utilize the results?

6. What could schools use instead of standardized test?

7. Given NEA’s strong efforts and campaign to move toward grade span testing, are there any recommendations as to how to effectively put that in place and still be able to measure and report on annual student academic achievement and growth, particularly regarding disaggregated data?

8. The three main areas to be addressed by the PSP Committee are the implementation of high standards, student assessment and improving educator practice, all of which work in tandem to build an effective school/district accountability system.  Given the transition and implementing new standards and assessments, are there recommendations in how professional development or in-service programs should or could be changed to improve educator practice to ensure they are well prepared for the classroom?

The committee’s rich conversations and professional school experiences led to some important conclusions and are included below, in no particular order.

In order to better use assessments and their results for their designed purpose, there is a need for professional development and training in assessment literacy for educators.  We, as an association, need to support educators in collaborating and creating rich curriculum and to develop locally-based assessments to enhance student engagement and learning that are developmentally appropriate.

An important part of assessments is the use of those assessment results and the timely dissemination of that data. Educators need time to synthesize the data and how assessment results should improve and inform instruction. The data needs to continue to be disaggregated and results must be communicated to both students and parents in a timely fashion in order to improve student learning. From the student’s perspective, assessments should be student-centered and time spent on testing should have meaning and serve a clear purpose, i.e., measuring growth and academic progress.  Once data from an assessment is attained, students need time for additional learning prior to assessing again.
An important distinction that needs to be better articulated is that assessments happen from day one in a school year in many forms – both formally and informally.  Instead of relying on the result of a single standardized test, educators should be encouraged to utilize multiple, performance-based formative and summative assessments at different points throughout the school year. Some other examples include, but not limited to:
Student-centered:

· portfolios or journals;

· demonstrations/exhibitions/performances;

· musical or theatrical performances;

· service learning or community service activities;

· cooperative learning/problem-solving events;

· conflict-resolution and peer mediation exercises; and
· presentations/displays of technological and media literacy.
The Committee also found the research from the Stanford Center for Opportunity Policy in Education (SCOPE) to be very valuable. Following is a copy of chart taken from a SCOPE resource that highlights the aspects of an assessment continuum to enhance deeper learning.
Assessment Continuum  
Creating Systems of Assessment for Deeper Learning, Conley & Darling-Hammond  
   [image: image1.emf]
The committee reviewed and reaffirmed support for the findings and recommendation in the 2009-10 Professional Standards and Practice Committee Report:
A Complete and Balanced Authentic Student Assessment System
A complete and balanced authentic student assessment system is one factor essential to education improvement. A complete system should incorporate the concept of assessment purposes encompassing assessment of, for, and as learning. This concept is espoused by several experts in student assessment, and is used by several high-achieving countries such as Singapore, New Zealand, and Canada. 

Assessment of learning refers to summative assessments that serve the purpose of summarizing what has been learned. Assessments for learning are assessments that inform both educators and students about what has been accomplished and what needs to be addressed. Assessment as learning refers to the use of assessments to develop deeper understandings of teaching and learning for both educators and students. These systems must be guided by the principle that the ultimate purpose of any student assessment is to inform instruction and support student learning.

The following are proposed components of authentic student assessment systems and should be used in concert with each other.
1. Assessment of learning or summative assessment focuses on what students have learned and are able to do. Summative assessments are tools that allow educators and policy makers to gather information about what students can actually do with what they have learned over the course of time. These assessments should consist mainly of rich, open-ended tasks that require the application of higher order thinking skills and knowledge to solve problems, create projects, and think critically. This eliminates the issue of a single summative assessment that provides only a single snapshot of student learning
2. Assessment for learning or formative assessment provides direct feedback to students as well as educators and occurs at a point where additional instruction or learning activities can be identified and used to address learning weaknesses or next steps to inform instruction. These assessments take place at the classroom level and can be generated by school personnel. Formative tasks can include open-ended questions, paper and pencil assignments, performances, demonstrations, and projects. Educators must be allowed total flexibility in their use of formative assessments. Student self assessment is one type of formative assessment and an important 21st century skill students should develop. 

3. Assessment as learning analyzes student performance on assessments as the basis for professional development. There are several forms of building the capacity of school personnel related to assessment systems. One is the use of teachers and other school personnel to develop and/or score summative assessments. This provides opportunities to develop deeper understandings of the assessments, assessment item construction, how students interpret and respond to assessment tasks, and what might be done in the classroom to improve and inform student learning. Another type of professional development occurs when school personnel meet to share and discuss students’ performance on formative and summative assessments. This leverages the capacity to make connections among assessments, standards, and curriculum. 

Authentic assessment tasks should be included in both summative and formative assessments. These are tasks that call for the application of knowledge and skills to real world situations. In general, forms of authentic assessment can include projects, portfolios, oral and written presentations, demonstrations, and problem-based inquiries. 

Universal Design for Learning (UDL) is a research-based approach that aims to proactively design standards, curriculum, instructional strategies, instructional materials, and assessment in a manner that is flexible and accessible to all students, including ELLs, students with disabilities and other special needs. UDL should be a consideration in all assessment development and use. This means that specific needs of individuals based on language, cultural and learning differences need to be considered so that students have fair and valid opportunities to demonstrate their learning. Universal design for learning anticipates special needs of students and creates curriculum, instruction and assessments that are specifically designed to facilitate access. In this process, all students benefit. To appropriately assess students with disabilities and English language learners, educators should: (1) use the principles of universal design for learning in developing assessments for all students to increase accessibility, i.e., multiple measures for demonstrating learning; (2) ensure that appropriate accommodations are available for students who need them; and (3) include measures of growth toward grade level targets, such as growth models that represent student achievement and progress over time.

An effective data system is an essential component of a complete assessment system.  An effective data system not only helps stakeholders keep track of student scores on summative assessments, but enables educators to use technology to choose among optional formative assessment tasks and resources, to keep track of data on formative and summative assessments, and share resources and insights with other educators.

Recommendation:  That NEA immediately develops guidance for student assessment frameworks and disseminates to state affiliates.
2014-15 Recommendations:
· That NEA conducts a study of opportunities for teacher preparation in assessment design, literacy and articulation to create an assessment guidance document.
· That NEA develop and disseminate resources and support to members and state affiliates designed to significantly increase educators’ skill, knowledge and abilities in assessment literacy, assessment design and other forms of student learning assessments, that are alternatives to typical high stakes standardized tests of basic skills.
· That NEA creates a partnership with, for example but not limited to, Learning Forward, BetterLesson, NWEA, for the purpose of assessment literacy for members.
· That NEA presents a session on alternative assessments and/or assessment literacy at future NEA sponsored professional development opportunities.
· That NEA engages in a campaign that promotes the ideals in NEA Resolutions B-66 & B-67.
· That NEA communicates and promotes the “Opportunity Dashboard,” so that accountability systems for students, teachers and schools are not solely linked to a single score on a high stakes standardized test.
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